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EVALUATION PROCESS DESCRIPTION

ENN COUNTY  TEACHERS WITH A PRELIMINARY CREDENTIAL

B ef TOUTCATION

The evaluation process for a non-tenured teacher drives employment and recommendation for
tenure. 1115 imperative that this seit-reflective process focus on the State Standards for Teaching
specifreally.

‘The formal evaluation process would begin during the first quarter of the school year, Using the
Ca. Standards for the Teaching Profession (CTSP)Y, the teacher would self evaluate, ranking
current practice as inconsistent with standards, developing beginning practice, maturing practice
or experienced practice which exemplifies stemdards using provided CSTP rubrics. Based on the
outcome a self- evaluation of current practice compared to the teaching standards, the teacher
will identify one standard from the CSTP and one area in Standard $ix (Developing as a
Professional Lidvcator) around which a goal will be developed, as well as a plan to progress on
said goal. This self evaluation and goal will be shared with the administrator in the evaluation
initial conference.

Throughout the school year, the program adimimstrator will observe the teacher informally via
“walk throughs.” A formal observation of a lesson, with a lesson plan written to address
standards and goals will be scheduled. Within ten days of the formal observation, the
administrator will write up a {ormal evaluation, comment on the progress toward the two goal
areas selected by the teacher and comment on other CSTPs observed.

GOOE Cenilicated Bval,
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TEACHERS WITH A CLEAR CREDENTIAL

SLENN COUNTY
CH f BIUCATION

Clear credential holders will be evaluated every three (3) years.

‘The evaluation process for this teacher drives professional development and growth,
These teachers, with administrator approval, may choose to either use the format utilized
by teachers with preliminary credential status for evaluation, or they may determine a
goal and design a project resulting in a product or putcome that is justified in writing with
a clear description of the goal and process as well an articulated connection to the CSTP,
which impacts ¢lassroom instruction, and is approved by the administrators, By October
of the evaluation year, the administrator and the teacher will develop a mutually agreed
upon 2-year timeline to complete the project.

An example of a project might include: a research project on improving skills as a
supervisor of paraprofessionals, a publication of a professional article, participation in a
professional development group such as History Project, Writing Project ete., a portfolio
of evidence supporting a classroom action research project, a service learning project
dome with students, participation in a PLC, ete.

The goal, process, and justification for the project, as well as the proposed outcome will
be approved by administrator and evaluated at year's end based on the teacher identified
desired outcomes and professional development per the standards.

GO Centificated Fval,
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INITIAL CONFERENCE AGREEMENT

School: o Number in Caseload:
Program Type: Mild/Mod Mod/Severe Severe Cieneral

Credential Status:

o [Internship Credential
Preliminary Level T Education Specialist Instruction Credential
Clear Level 1 Hducation Specialist Instruction Credential
Clear Single Subject
Clear Multiple Subject

o c o

{roals Selected: Choose one standard PLUS Standard 6

o Standard 1: Engaging and Supporting All Learners

o Standard 2: Creating and Maintaining bffective Bnvironments for Student Learning

o Standard 3; Understanding and Organizing Subject Matter for Student Learnming

o Standard 4: Planning Instruction and Designing Leamning Expertences for All Students
o Standard 5: Assessing Students Leaming

o Standard 6: Developing as a Professional Educator

Activities to meet goals in CSTP
1.

4.

Date of Agreement: Formal obsetvation Date:

Formal Evaluation Conference Date:

Teacher Signature:

Admimstrator Signature:

GOOR Certiticated Fval
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GLENN COUNTY OFFICE OF EDUCATION

SELF EVALUATEION TOOL

(Use with Teacher Tool Kit )

SRCALIFORNIA STANDARDS FOR THE TEACHING PROFESSION

Sehuol Year

Teacher Bate
Schoot Period Covered by this Evaluation
Dates of Conferences:  fuitiel; - Dates of Qbservations

Final

Status of Teacher: _ Temporary Probationary Permaneat Grade Levels Being Taught

e Il"l omumuﬂ sn,]f c:iuu:tu:i reflective learning for ali studenss

STANDARD 2 - Creating and Maintaining Effective Environments for Student Learning 314
2-1 ('mdlimg 8 phyaicai vnwmnmmt llml elﬂa%u& iln sludent i
7. 2 o
ey mnmlmg scmm! Liwc*lommm and wspmmblln} ~
2-4 Establishing and maints
2-5 Planning :md rmplumnimg procedures and routin
76 lfsllirig tnstructional time efi‘fem:jw:]‘y
¥ 2.7 Directs activities of clasy
¥ ..2-8 Utilizes positive behavior wppm“t rc:,hmques (4 (‘)
“29 e ourages interactions with fypical peers across instructional settings (CECY
STANDARD 3 - Understanding and Organizing Subject Matter for Student L mrmng d 131 4

31 I_‘)crmcmslmtmu knowledge of subject matter content and student development
' ‘ 1r1<,ulum to support student’s understanding of subject matter

clating feas and information within and across subject matter areas

% 4 Dovclnpm:g student understanding (hrough instructional strategies that are appropriate to the
subject matter

35 Using materials, resources ¢

- Adapts/modities subject matier o meet atuciemq mdmdmﬂ m,uls {CF

STAMNDAKD 4 - lemm;, s Instruction and Dwg,,mng Lmrnmg_ Experiences imr Atl Btudents | 1

4-] E)"-wmsz on, <1rd :  Stude ; l k ! and developmenta

4-3 D

44 Di.su:mm: Enng dnd :

B Mbd:i‘ymg mstmcuonai plam {0 adjmt fm smdent nu:,ds

* 4 6 [)c:v:,lopx dnd in _wdls to students’ indivich

522 Colle ing cmd usnm mulnplc sources nf lnfm m'mnn ta aawse student learning

3-F IMvolving 1
-4 Llsing results of as: CESMICNLS 10 gu:dc instruction and ass unmnh

5-5 Communicating with students, families, and other avdiences about student progress

isters nonbiased, nondiscriminstory assessment (CEC)

i ‘R 7 Llillzes assessment data 1o dwelc)p individual Education ng,mms (IEF) (5P, ED. ONLY)

L)
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* 5.8 Evaluates instruction and monitors progress of individuals with exceptiona! learning needs

STANDARD 6 - E)wolug\)mg’ As a Professional Educat

6-1 Reflecting on teaching p actice and plannmg profe

(CEC)

-2 Establishing professional goals and pursuing opportunities 1o umw professionally

6-3 Working with communities 10 improve professional practice

6-4 Working with famifies to improve professional practice

6-5 Working with colleagues to imprave professional pa’ewtim,

initiative und responsibility for tasks and assignments
*6-7 Collaborates with general education tlassroom teachers and othet
to integrate students across instructional environments (5P, £ ONLY)

schoo! and comimuanity personnel

* 6-8 Uses verhal, nonverbal, and written language effectively (CEC)

#* 60 Upholds high standards of competence and integrity and exercises sound judgment the practice of
the profession (CEC)

Administrators Signature Drate Teacher's Signature

* Special Education Teacher Standard only
* Added from Council of Exceptional Children

4.h

Prate
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GENERAL EDUCATORS/MILD/MOBDERATE
SPECIAL EBUCATORS

DESCRIPTION OF PRACTICE FOR ENGAG

NG AND

SUPPORTING ALL STUDENTS IN LPARNHNG

CELEMENT

FRACTICE NOT
CONSISTENT
WITH
STANDARD
EXPECTATIONS

DEVELOPING
BEGINNING
PRACTICE

MATURING
BEGINNING
PRACTICE

ﬁmc HCE THAT
EXEMPLIFIES
THE STANDARD

1 Conneeting
students’ prior
knowledge, life
experience, and
interests with
learming goals

The teacher mikes
ne connectiony
between the
learnmg goals and
the students® prior
knowledge, life
experiences, and
interests. The
teacher does not
elicit studeni
questions or

comments during a

lessorn,

The teacher makes
some connecliony
hetween the
learning goals and
the stedenta® prior
knowledge, life
experiences, and
interests. The
teacher elicits
SOME questions
from students
during a lesson to
monitor their
understanding.

The teacher makes
substantial
connections
between the
learning goals and
the students” prior
knowledge, life
experiences, and
interests, The
teacher elicits and
usey students’
questtons and
commenis during a
lesson to extend
their
understanding,

The teacker
facilitates as
students connect
and apply their
prior knowledge,
life experiences,
and intevests 1o
new igarning and
the achievement of
leaming gouls. The
teacher milds on
students” questions
and comments
during lessons to
modify instruction.

1.2 Using & variety
of instruectional
strategies to
respond 1o
students’ diverse
needs

The teacher uses
instructional
sirategies. but they
lack variety, are
poorty carried out,
OF are
inappropriate o
the students or to
the instructional
goals. No
adjustiments are
made to respond 1o
studernts” needs.

13 Facilitating
lcarning
gxperiences that
promote
autonemy,
interaction, and
cholce

The teacher uses a
selection of
instructional
strategies that are
largely appropriate
o the stodents and
the instructional
goals, but they

may lack variely or

may not be
responsive 1o
students’ needs.

The teacher uses a
variety of
instructional
strategies that are
approprigte to the
students and the
instructional goals,
The teacher cmries
these slrategies oul
thoughtfuily,
making some
adjustments to
respond 1o
sludents” needs.

The teacher makes
skithful use of a
wide repertoire of
instructional
strategios Lo
engage all sludenty
n learning,
making
adjustments while
teaching to
respond 1o
students’ needs.

Learning
eNperiences arg
directed by the
teacher, permifling
1o student
autonamy,
interaction, or
choice,

Leaming
experisnces are
directad by the
teacher and allow
limited stodent
autonomy,
interaction, and
cholce.

Learning
experiences are
facilitated by the
tencher 1o promaote
constructive
interactions,
autonomy, and
choice, and to
gncourage and
support student
involvement in
leaming,

Leaming
EXPEriences are
facilitated by the
teacher and
students to
promote and
support a variety
of constructive
interactions,
awtonomy, and
choice in the
pursuit of
significant
larning,

A
1
[
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1.4 Engaging
students in
problem solving,
crifical thinking,
and other activities
tha: make subject
matter meaningful

opportunities are
provided for
students to engage
in problem
salving, analysis,
or inguiry within
or across subject
mAlter areas,

Mo learning

Some learnin i
opporiunities ars
provided for
students to engags
in problem solving
within subject
matter areas, but
little support is
given to develop
necessary skilly,

1.3 Promoting self-
directed, reflective
legrning for ali
students

No opportunities
are provided for
students to inittate
their opwn learning
or to monitor their
awn worl,

Learning,

opportunitizs and
SUppPOrT ave
provided for
students to engage
in problem solving
and in
investigating and
anaiyring subject
mslier concepts
and questions
within subject
matior areas,

et

ing”m
oppottunities are
provided that
extend student
thinking, and
engage and support
all students in
problem pasing,
problem solving,
inquiry, and
analysis of subject
matter concepts
and questions
within or across
subject matter
LTS,

Students’ learni ,
is directed and
monitored by the
tegcher, and some
opportunities are
provided for
stadents to reflect
on their work
individually.

Students are
supported in
developing the
skitis needed to
momitor their own
fearning during
activities. Students
reflect on and talk
about their awn

Students take
initiative for their
own learning, and
refhect on, talk
about, snd evaluate
their awn work
with peers.

S-b

work with puers.

1724009
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l)escmﬁ;'ﬁ(m‘@f Practice For (rmtmgAnd Maintaining
Effective Environments For Student Learning

ELEMENT

PRACTICE NOT
CONSISTENT
WITH
STANDARD
PECTATIONS

DEVELOPING
BEGINNING
PRACTICE

MATURING
BEGINNING
PRACTICE

EXPERIENCED
PRACTICE THAT
EXEMPLIFIES
THE STANDARD

9.1 Creatin Ea
physical
environment that
engagzes all
students

1¢ physical
environmant does
not support student
learning. There are
one or more safety
hazards, and
materials are
difficult 10 access
when needed,

The physical
gnvironment is
mranged for satiety
and accessibility,
and It facilitates
individual student
engagement in
learning.

The arrangement
of the physical
environment
ensures safety and
accessibility. Most
students work well
individuaily or
together as they
participate in
learning activities,

The arrangement
of the physical
environment
ensures safety and
aceessibility, and
facititales
constructive
interaction and
puposetisl
engagement for all
students in
learning activities.

2.2 Bstablishing a
¢limate that
promotes faimess
and respect

The classroom
climate is
characterized by
untairness or
disrespect, either
hetween the
tegeher and
students or among
students. Students
are unwiling to
take risks. Teacher
response 1o
inappropriate
behaviors is unfair
ot inequitable.

A climate of
fairness, caring,
and respect is
established by the
teacher for most
stuclents, but few
students tike risks
and the teacher
does little to
encourage them.
For the most part,
the pattern of
teacher response to
inappropriate
behavior is fair and
gguitable,

A climate of
fairness, caring,
and raspect is
maintained by the
teacher. and
students areg
encouraged to take
risks and be
creative. The
pattern of teacher
FESPHMSE 10
thappropriate
behavior is fair and
equitable,

Students ensure
that a climate of
sguity, caring, and
respect is
maintained in the
classroom, and
students take risks
and are creative.
The pattern of
teacher response to
inappropriate
behavior s fair and
equitable.

2.3 Promoting
social development
and group
respongibility

Sindents” social
development, self-
esteerm, and
diversity are not
supported, and
studenits have no
sense of
responsibitity for
each other.

Students respect
sach other's

differences most of

the time and wark
torether
moderately well.
The teacher
provides limnited
opportunities for
students to assume
responsibility.

Student respect
gach other's
differences and
work
independently and
collaboratively,
taking
responsibility for
themselves and
their peers.

Students worl
independently and
zollaboratively and
maintain a
classroom
comunity in
which they respect
each other’s
differences,
assume leadership,
and are responsible
Tor themselves and
their peers.

5-¢
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2.4 Establishing
and maintaining
standards for

student behavior

2.5 Planning and

implementing
classroom
procedures and
routings

™o standards for
behavior appear to
have heen
established, or
students are
confused ahout
what the standards
ares.

asstoom
proacedures and
routines have not
been established of
are not being
enforced.

Procedurs

Standards tor
behavior have been
gstablished by the
teacher, and the
teacher’s response
to student behavior
is generally
Appropriate,

standard for
behavior are
established, are
clear to ali
students, and are
maintained by the
teacher, The
teacher's response
1o student behavior
1s appropriate,

students and
teacher develop
standards for
hehavior together,
and students are
responsible for
helping each other
maingain standards,

routines have been
established and
work moderately
weil with little logs
of instructional
tirne.

Procedures and
routites worlk
sinoothly, with no
loss of
instructional time,

Students and
teacher ensure that
classroom
procedures and
routines operate
searnlessly and
gfficiently,

2.6 Using
ingtructional time
effectively

Learning activities
are often rushed or
too long, and
transitions are
rough oF
confusing,
resuliing in a loss
of instructional
time,

Instructionat time
ts paced 5o that
tmost students
coanplete learning
activities,
Transitions used to
move stadents imo
new activities are
generally effective,

Pacing of the
lesson is
appropriate 1o the
activities and
enables all
students 1o engage
successfully with
the content,
Transitions are
smaoth,

Pacing of the
lesson is adjusted
as needed to
£RsITe the
engagement of all
students in
learning sctivities,
Transitions are
seamless,

Sud
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* Description Of Practice

Subject Matter For Student Learning

For Understanding And Organizing

ELEMENT

PRACTICE NOT
CONSISTENT
WITH
STANDARD
EXPECTATIONS

DEVELOPTNG
BEGINNING
PRACTICE

MATURING
BEGINNING
PRACTICE

EXPERIENCELD
PRACTICE THAT
EXEMPLIFIES
THE STANDARD

3.1 Demonstrating,
knowledie of
subject matier and
student
developmeni

The teacher's
worling
knowledge of
suhject matter and
student
development 15
incongistently
avident, does not
adequately support
students’ learning,
or iy not be
current,

The teacher’s
working
knowledge of
subject matter and
basic principles of
student
development
refiects a single
perspective,
supports some
students” learning,
and is usually
COrrent,

The teacher's

waorking
knowledge of
subject matter and
basic principles of
student
development
incorporates
different
pergpectives,
supports alf
students” learning,
and iz current,

The teacher’s
working
knowledge of
subject matter and
individual
students’
developiment
Ingomorates a
broad range of
perspectives,
strongly supports
all students’
leaming, and is
GuLTEnt,

3.2 Organizing
curricuium to
support student
undersianding of
subjecl matter

1'3.3 hterrelatin
ideas and
information wiihin
and geross sabject
matier areas

The teacher

iund

The curriculurm is
not organized and
it rarely
demonstraies
conmeepts, themnes,
and skills; rarely
values different
perspectives or
rarely suppotts
students’
understznding of
core concepts,

The curriculum is
loosely organized,
inconsistently
demonstrates
concepts, themaos,
and gkills without
reveating or
vafuing different
perapectives: and
supports an
understanding of
core concepts tor
some students,

The curvicuium is
organized and
sequenced;
demonstrates
conceps, themes,
and skills; revests
and vitlues
different
perspectives; and
supports an
understanding of
soe concepts for
all students,

The curricilum s
organized and
sequenged and
demonstrates
concepts, themes,
and skills, and the
relationships
between them. 1t
reveals and values
a broad range of
perspectives, and
is organized to
ensure that all
students develop a
deep
understanding of
core concepls,

presents
curvicuium without
jdentifying or
imtegrating key
concepts and
mformation, or
does not relate
contents 1o
previous leaming
in order Lo support
sludents’
standing.

The teacher
identifies some
key concepts and
formation within
the curricalum,
and attempts to
relate content to
previous learning
without extending
students’
understanding.

The teacher
ientifles and
inteprates key
concepts and
information within
the curriculum,
relates content to
students® lives, and
uses previous
learning to extend
students’
understanding.

The 1eacher
facilitates students
as they identify
and integrate
concepts and
information within
and across
curriculum, refate
content to their
lives and previous
learning, and use
this 1o extend their
understanding.

ifieated Eval.
1112409
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4 Developing
studend
understanding
through
instructional
sirategies that are
appropriate fo the
sithject matier

materials,
resources, and
technologies to
make subject
matter accessible
to students

nstructions
strategles are not
appropriately
matched to subject
matter content or
coneepts, and do
not eneouTaLe
students to think
erifically orto
extend their
knowledize.

1@ teacher m
use a few
strategies to make
the content
accessible 1o
students, and may
SNCONTAZE SOME
students 1o think
eritically or to
extend their
knowledge of

we teacher uses
appropriate
instructional
strategles to make
content aecassible
to students, to
encourage them to
think. critically,
wnd to extend their
knowledge of
subject matter,

A FEPELLDIre O
insteuctional
strategies is used
to make content
accessible 1o all
students, to
chaflenge them to
think critically,
and to deepen their
knowledge of and
enthusiasm for

Instructionas
materials,
resources and
technologies are
either not used or
used
inappropriatety.
Magerials do nov
aceurately reflect
diverse
perspectives,

subject matter. subject matier.
Instructional Instructional A range of
materials., materials, instructional

resources,
technologies are
used infrequently
to convey key
subject maiter
concepts. Materialy
may reflect diverse
perspectives,

5-f

resources, and
technolopies
suppott the
currrculum and
promote students’
understanding of
content and
concepts, Materials
reflect diverse
perspectives,

Written by Ventira ¢

A

ratetials,
resources, and
technologies are
integrated into the
currieultm to
extend students’
understanding of
content and
concepls. Materials
reflect diverse
p@ctiv

CICOL Certificated Fval,
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Deseription Of Practice For Planning Instruction And

Desioning Learning Experiences For All Students

ELEMENT

4.1 Brawing on
and vajuing
students’
backgrounds,
interests, and
developmental
learning needs

PRACTICE NOT

CONSISTENT
WITH

Instructional pls
do not tatch oy
reflect students’
backgrounds,
experiences,
interests, and
developmental
needs, and do not
support students”
learning.

Iy

DEVELOPING
BECGINNING
PRACTICE

MATURING
BEGINNING
PRACTICE

are partially drawn
fram information
about students’
backgrounds,
pxperignces,
interests, and
developmental
needs to support
students” learning.

In

reflect students’
baciprounds,
experiences,
interests and
developmental
needs to support
students’ learning.

EXPERIENCED
FRACTICE THAT
EXEMPLIFIES
THE STANDARD

uctional plans
build on students’
backgrounds,
experiences,
interests, and
developmental
needs to support

alb students’
feaming.

4,2 Fstablishing
and articulating

woals for student
learning

Instructional goals
are not established
or do not address

students” language,

gxperience, or
home and schoot
axpectations,
Expectations for
students are fow,

Some mstructional
goals address
studenis’ language.,
experience, and/or
home and school
expectations,
Expectations for
students are
ineonsistent,

Short-term and
long-tertn
insiructional goals
are hased on
students’ language,
GNPErignees, or
homa and school
expectations,
Goals are
appropriately
challenging for
most students and
represent valuable
lgarning,
Expectations {or
students are
generatly high.

Short-term and
fong-leti
instructional goals
are set by teacher
and students, and
integrate students’
language,
experignce, und
home and school
expectiations.
Coals are
appropriately
chetlenging for alt
students and
represent yaluable
learning,
Expectations for
students are
consistently high.

4.3 Developing
and sequencing
instructional
aclivities and
materials for
student learning

Instructional
activities and
materials are not
appropriate to the
students, or the
instructional goals
do not engage
students in
meaningful
learning. Activities
are not logically
seguenced,

Instructional
activities and
mealerials are
partially
appropriate 1o
atudents and the
learning goals, and
ENgAge sone
students in
meaningful
learning. Some
activities are
togically
sequenced within
mdividual lessons,

B

Instructional
activities and
materials are
appropriale 1o
students and the
learning soals,
make content and
comeepts rolevant,
and engage most
students in
meaningful
tearning. Activities
are fogically
sequenced within
individual lessons,

Instructional
activities and
materials are
differentiated to
reflect individoal
students’ interests
and developmental
needs, and engage
all students in
meaningful
learning. Activities
support the
fearning goals and
are logically
sequenced to
clarify content and
CONCEpts.

CrOCHE Certificaned Hval,
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.4 Designing
short-tertm and
long-term plans to
foster student
learning

ndividual lesson
plans have little or
no retation to long-
terr poals, or 4
unit plan has fitle
recognizable
structure,

Long-term plans
have a
recopnizable
structure, althoupgh
the sequence of
individual lessons
is uneven and only
partially helps
students develop
coneeptual
understanding.

I.Jong-i‘erm plans
have a coherent
structure, with
learning activities
in individual
lessoms well-
sequenced to
promote
understanding of
congepts,

4.5 Modifying
instructional plans
to adjust for
student needs

Instroctional plans
are not modified,
in spite of
evidence that
maoditications
would improve
student leaming,

Muodifications to
instructional plans
address only
saperficial aspects
of the lesson,

uctional ﬁfgms
are modified as
necded to erhance
student fearning,
based on formal
and informat
asscssment,

Instructional plans

f.ong-term plans
are highly
coherent. Learning
SeqUEnces are
responsive o the
negds of individual
students and
promote
understanding of
complex concepts.

are moditied as
needed, based on
formal and
informai
assessment and
students’
sLggestions, to
ensure deeper
conceptual
understanding by
all students.

5-h
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Duwnptmn" of Pmmca For Assessing Student Learning

PRACTICENOT
CONSISTENT
WITH
BTANDARD
EXPECTATIONS

BE mmr\imu
PRACTICE

MATURING
BE h!NNlN(r
PRACTICE

5.1 Establishing
and
gommunicating
feaming goals for
all studenty

Few or no learning
eoats are
established.
Learning poals are
not revised ot
clearky
commutiicated to
students or
familics.

2 Coliecting and
uging multiple
sourees of
information to
assess student
learning

5.3 Involvin
guiding all
students in
assessing their
own leaming

“The teacher does

The teacher wses

10 consistent
sourees of
information to
assess student
learning and/or
LISES AS5ERsment
strategies that are
not appropriate to
shudents” fearning,

net encourags
students to reflect
on or assess thelr
owin work.

Learning goals are
established to meet
sthool and district
expectations.
Croals are
communicated to
all students
without revision,

he teacher wses
ORE OF TWO SOUress
of information to
assess student

[WO assessment
strategies to
urlerstand student

PrOgress,

iz encouraged and
euided by the
teacher during
some activities.
Opportunities are
provided for
students to discuss
work with peers,

learning and one or

Sruden reflection

Learning vﬁ_jna &
eatablished in
relation to
students’ neads
and the
curticulutr, and
meet district and
state expectations.
Gioals are
communicated to
all students amd
their fanilies, and
are revised as
neeglad.

EXPERIENCE
PRACTICE THAT
EXEMPLIFIES
THE STANDARD

ﬂb!dh]hhud by the
teacher, students,
and families; ave
appropriate to
students’ needs
and the
carciguham; and
meet district and
state expectations.
Gioals are
communicated o
all stuglents and
fumities, and are
revised as needed.

he teacher uses a
vartety of sources
to sollect
information abow
student learning
and several
appropriate
asgessment,
strategies (o
understand student

The teacher uses a
variety of sources
to collect
information about
student. learning
and & wide range
of appropriate
assesnmmnent
strategies 1o
understand student
DIOLIESS,

flection

and selt-

assessiment are
included in most
learning activities,
The teacher
madels skills and
assessment
strategies to help
students
utiderstatd their
own work and
discuss it with
peers.

Omgoing student
reflection and seif
assessment arve
integrated into the
learning process,
students
demonstrate
ASSOFS T
strategies and
digcuss work with
[RIELS.

GO mll]lullr:.d Eval,




5.4 Using the
results of
assessment to
euide instruction

fnformation about
student learning is
inappropriastely or
not used by the
teacher to plan,
suide, or adjust
instraction.

Information from a
limnited range of
ARFERSINENtY 18
used to plan
learning activities
and may support
clugs needs and
achievenment.
Asgessments are
not nsed to adjust
ingtruetion while
teaching.

Information from a
viriety of
asgessiments s
used to plan and
moedify learning
activities, as well
us 10 meel class
and individual
student needs and
achievetnent.
ASSEssrments are
occasionally used
10 adjust
instruction while
teaching.

Information from a
vartety ol ongotng
assbgstnents s
used to plan and
modify {earning
activities, and to
support ¢elass and
individual student
neads and
achievement.
Assessments are
used to adjust
inatraction while
teaching in
response to student
needs.

Communicating
with students,

families, and other

audiences about
student progress

The teacher

provides some
information about
student iearning to
studemnts, families,
and support
personnel, but the
information is
incomplete or
unelear,

The teacher
provides
information about
student learning 1o
students, families
and support
personnel 1o
promote
understanding and
academic progress.

The teacher
reglarly
exchanges
information abouwt
student learning
with students,
families, and
support personnel
in ways that
improve
understanding and
EIEOUTALE
academic progress,

Sludents
participate with the
teacher to
gxchange
information about
their learning with
families and
support personne
in ways that
mprove
understanding and
£ncourage
academic progress,
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Description Of Practice For Devciapmg As A Professional Educator

ELEMENT

PRACTICE NOT
CONSISTENT
WETE
STANDARD

}rj{A CTICE

MATURING
BEGINMNING
PRACTICE

EXPERIENCED
PRACTICE THAT
EXEMPLIFIES
THE STANDARD

1 Reflecting on
teaching practice
and planning
professional
development

professional goals
and pursiing
opportunities to
Srow
professionally

Che teacher may
reflect on specific
problems or areas
of concern in his
or her teaching
practice, but rarely
uses reflection to

assess growth over

time or 1o plan
professionl
development.

are not uhhlwshcd
to guide practice.
The teacher rarely
PUrsUES
opportunities to
develop new
knowledge or
skills, orto
participate in tie
professional
comnunity.

bne teache
reflects on some
lessons and areas
of concern in his
or her teaching
practice, dssesses
growth in thase
arens with
assistance, and
mity use reflection
to plan
professional

development.
Prof

lonal go:
are established
with assistance.
The teacher
PULSLIES $0ImMe
opportunities to
aeqguire new
knowledge and
skills, but
infrequently
participates in the
niofessional
community,

1e teachet
reflects on his or
her teaching
practice in relation
0 areas of concern
and student
learning, assesses
growth over time,
and may use
reflection te plan
professional
developmenl,

are tievvlcsped and
the teacher pursues
opportunities ta
acquire new
knowiedge and
skills, and
participates i the
professional
community.

he teache
reflects on his oy
her teaching
pragiice i relation
to student learning
and instructional
goals, assess
arowth over time,
and plans
professional
develppment based
on reflection,

Professional g
are exfended and
the teacher
purposefully
pursues
opportunities to
expand knowledge
and skills, and
participatey in and
contributes to the
professional
COMTTIUELY.

6.3 Working with
communities o
improve
professional
practice

The teacher has
limned knowladge
of students’
communities or of
how 1o aceess
them to provide
learning
experiences for
stuclents ot Lo
promote
callaboration with
the school,

The teacher
undersiands the
importance of
students’
communities, but
is not sure how to
apply this to
henefit students
and families,
provide
gxperiences to
support fearting,
or promaote
collaboration with
the school,

The teacher values
stuctents”
communities and
develops
knowledge of them
to benefit students
and families,
provide some
expetiences 1o
gupport student
learning, and
sUpport
collaboration
between schoof
and community.

The teacher values
students’
communities and
uses knowledge of
them to benefit
students and
famities, provide
students with
experiences that
support thedr
learning, and
promaote
cotlaboration
between school
and community.

S-k
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6.4 Working with
familjes o
improve
professional
practice

The teacher may
demonstrate
respect for
students” fannties
or their
backgrounds, but
hag limited
comiminication
with families, and
{5 not st how to
provide
opportunities for
participation in the
clagsroom or
school sommunily.

The teacher
respects some
students’ families,
tutiates
communication
and develops an
understanding of
their diverse
backeround, and
may provide some
opportunities for
families o
participate in the
clagsroom or

school community.

The teacher
respects students”
familios, develops
positive

COTITTAT iﬂ&!i’i{]ﬂ
ard an
understanding of
their diverse
backgrounds, and
provides
opportanities for
famifies to
participate in the
CEHRSI'()Q[T] or

schoo! comeunity.

The teacher
respects all
students’ famibies,
understands their
diverse
backgrounds,
maintaing ongoing
positive
interactions, and
provides multiple
opportunities Tor
maaning fiel
pavticipation in the
classroom or
school community.

6.3 Waorking with
colleagues to
improve
professional
practive

The teacher rarely
converses with
colleagues, rarely
seeks out other
staff to meet
student needs, and
ravely participates
in schoot or district
events or learning
activities,

The teacher
engages in
dialogue with
somae cotleagues,
seeks out stalfio
hetp meet
students’ neeads,
and participates in
some school-wide
events,

"The teacher
engages in
dialogue with
cofleagues,
collaborates with
staff to meet
stucents” needs,
and participates in
school-wide
EVents.

The teacher
engages in
dialogue and
reflegtion with
colleasues,
collaborates with
staff to meet
students’ neeads,
and contributes to
sehoot-wide and
district-wide
decision making,
events, and
prefessional
development,
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ILINTY
L af BERPCATION

MODERATE / SEVERE SPECIAL EDUCATORS
CSTP RUBRIC

HTANDARD 1
Engaging &
Supporting Afl
Students in

1.1 Connecting
studenty’ prior
knowledge, life
exporience and
interests with
learuing poals.

Learning |

Praciice Not
Consistent With
Steviclared
Fxpectations

Peveloping
Beginning
Proctive

Meituring
Beginning
Practive

Experienced
Practice That
Exemplifies The
Stewclard

e teacher makes
1o commectiong
belween the
content and the
{EP 2oals and the
students’ prior
knowledpe, life
experiences, and
interests, The
teacher does not
elteit student
responses during
the lesson,

The teacher makes
S0 COMNECTIons
between the
content and [EP
goals and the
students” priot
knowledge, life
experiences, and
interesis, The
teacher elicits
S0ME responses
from students
during a lesson o
chack for
vnderstanding.

betweer the

The teacher makes
substantial
connections

content and TEP
goals and the
students” prior
knowledpe, fife
experiences, and
interests. The
teacher elicits
responses (using
adaptive devices as
needed) from
students” specific
behaviors during a
leszon to
generalize their
understanding.

The teacher
facilitates as
siudents connect
and apply their
prior knowledsee,
life experiences,
and interests to
new learning and
the achievement of
1EP and/or
M.OV.E, goals,
The teacher builds
on student
hehaviors and
resportses {using
adaptive devices as
needed) during
lessons to modily
instruction and 1o
penaralize
understanding.,

1.2 Using a variety
of instructional
strategies and
TESMIICES to
respond Lo
students” diverse
needs,

The teacher uses
instructional
stratesies, but they
lack variety, are
poorly carried out,
or are
inappropriate 10
the students or to
the instructional
zoals. No
adjustiments are
made 1o respond 1o
students’ TEP goals
and physical
needs.

The teacher uses a
seloction of
instructional
strategies that arg
lergely appropriate
to the students, and
the instructional
eoal but they may
lack variety or may
not be responsive
1o the students’
P poals and
physical needs.

‘The teacher uses a
variety of
instructional
strategies and
adaptive devices
thal are appropriate
to the students TEP
goals and the
instructionad goals.
The teacher carries
these strategies out
thoughttully,
waking some
adjustments to
respond (o the
students” 1EP gouls
and physical
needs.

The teacher makes
skillful use of g
wide repertoire of
instructiongd
strategies and
adaptive devices to
engape all students
in learning,
making
adfustments before
and while teaching
to respond Lo each
students” 1bP
roals and physical
needs,

it
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[.3 Facilifating
iearning
experiences that
promote
autonomy,
interaction, and
choige,

Leammg
gxperiences are
directed by the
teacher, permitting
no student
independence,
mteraction, or
choice. No
adaptive devices
are evident.

Learning

experiences are
directed by the
teacher and allow
limited student
independence,
interaction, and
choice. Ehnited
use of adaptive
gquipment is
evident,

[earning
gxperiences are
factlitated by the
weacher to promate
consiructive
interactions.
independence, and
choice, and o
ehcourage and
support student
involvemnent in lite
skill temrning.
Adaptive
cquipment is
available for
comtrunication,
computers, and
mobility.

A Hgaging
students in
problen solving,
critical thinking,
and other activities
that make subject
matter mesningful,

Mo lsarning
opportunities are
provided for
students to engage
in problemn sotving
or generalizations
within or acrogs
life skill areas.

Some learning
opportunities are
provided for
students to engage
in problem solving
ar generalization
within subyject
matter or ife shill
areas, but little
support is given to
develop necessary
sleills,

Learning
opportunities and
SUppoOft are
provided for
students o engage
in problem solving
and generalization
in suliject mater
and life skill
CONGEPLS,

1.5 Promotin i sk
directed reflective
learning for all
shudents.

No opportnities
are provided for
independence.
Students do tow
initiate their own
learning or
menitor their own
work,

Students” leaming
is divected and
manitored by the
teacher, and some
oppartunities are
provided for
students to think
about and act on
the progress of
their own work.

Students are
supported in
developing the
skifls neaded to
monitor their ewn
learning duriny,
activities. They are
given opportunities
to think shoot and
acl on progress of
their own work
with peers through

Learning
gxperiences are
facilitated by the
teacher and
students 1o
promote and
support 4 variety
of constructive
interactions,
independence, and
choice {using
adaptive devices
when needed) in
the collaboragive
pursuit of
significant life skill
learning. Many
different types of
adaptive devices
are used by
students for
CoTTdnication,
computers, and
Lomoebility,
Learning
opportunities are
provided that
extend and
generalize students
thinking, and
engage and support
all students in
problem solving
and generalizing,
inguiry and
analysis of subject
matter und iife

kill concepts.

Students take
initiative for their
own learming and
growth. They are
given opporlunitics
{0 think about, act
on, and indicate
progress of work
with peers through
adaptations and
adaptive devices
appropriate to their

adaptationsy disability.
appropriate to their
disability.
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Creating &
Malntaining
Effective
Environments
for Student

ANDARD 2 |

Clonsisient
Sremedord
el Ty

Practice Nor

Developing
Beginning
Practice

Meituring
Beginning
Practice

The arrangement

Learning
2.1 Creating o The physical The physical
physical enviromment does | enviromment is of the physical

environinent that
engages wll
students

not suppott student
tearning. There are
one of more safety
hazards. Materials
used by students
are difficull to get
10 when needed
and are not
wheelchair
accessible.

2.2 Establishing a
clitmate that
protmotes fairness
and respect.

‘ S HN

the classroom is
characterized by
unfairness or
disrespect, either
between the
teacher and
students or among
students, Students
are not willing 1o
take risks, Teacher
rasponse o
inapproprizte
behaviors in
unfait.

arranged for satety
and accessibility,
and it faeilitates
individual student
engagement in
learning.
Wheelchair
accessibility is
gyident.

feeling 1
fairness, caring
and respect is
established by the
teacher for most
stndents, but very
few students take
risks. The teacher
does little to
encourage risk
taking, For the
most part, the
pattern of teacher
FERPONSE (0
inappropriate
behavior is fair,

givironment
ensures safety and
accessibility for
ambulatory and
non ambulatory
students. Most
students work well
individually or
together as they
participate in
temming activities.

Experienced
FPractice That
Exemplifies The
Stondord

The arrang ment |
of the physical
gnvironment
SnEUres by and
accessibility, and
facilitates
constructive
interaction and
purposefl
engagemend {or all
students,
ambulatory and
tom ambulatory
students, in
learning activities.

e ng'tone of
fairness, caring,
and respect is
maintained by the
teacher, and
students are
encouraged to teke
risks and be
creative, The
patlern of teacher
response to
mappropriate
behavior 1s fair.

Siudents ensure
that a ¢limate of
fatmess, caring
and respect is
maintained in the
classroom,.
Students take rigks
and are creative.
The pattern of
teacher response to
inappropriate
bhehavior is fair,

6-C
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2.3 Promoting,
soeiad development
and group
responstbility.

@ cc]wr}; 8
o support for
students’ zocial
development, self-
esteetn, and
diversity. Siudents
have no sense of
responsibility for
each other,

acher gives
lirnited support for
students’ social
development, self
esteem, and
diversity, Students
respect each
other's differences
most of the time
and work together
maoderately wetl,
The teacher
provides limited
opportunities for
students 1o assume
responsibility.

support for most
studenis’ sochal
development, self
asteem building,
and diversity,
Students respect
each other’s
differences and
work
independently and
coliaboratively
{using
communication
devices when
ngcessary), taking
responsibility for
themselves and
their peers.

2.4 Establishing
and maintaining
standards for
student behavior.

No evidence of
standards for
student behavior
have been
established.
Stadents are
confused about
behavioy
expectations,
Needed individual
behavior plans are
not in place.

Evidence of
standards for
behavior is in
place and
eatabiished by the
teacher. The
teacher’s response
o student behavior
is penerally
appropriate.
Needed individual
behavior plans are
elther written or in
the prograss of
being written.

Evidence of
standards for
behavior are in
place and
astablished,
Behavior
gxpectations areg
clear and
consistently
implemanted by
the teacher with all
stuclents, The
teacher’s response
to student behavior
is appropriate,

2.5 Planning and
implementing
clagsroom
procedures and
routines that
suppert student
learning.

Classroom
procedures and
routines have not
been established or
consistently being
enforced.

Procedures and
routines have heen
eatablished. There
ig little Ioss of
instructional time.

6-d

Procedures and
routings work
smoathly, Lesson
plans and visual
schedules are in
place. Teacher,
staff and all
stugents work as a
team. Loss of
inglructional time
18 mimnirmal.

The teacher gives

"he teacher
gngages and gives
full support for all
students’ soeial
development, salf’
gsteem building,
and diversity.
Students work
mdependently and
collaboratively
(using
communication
devices when
neeessary) and
maintain 4
classroom
commuonily in
which they respect
gach other's
differences,
assume leadership,
and wre responsible
for themsetves and
tudents and
teacher deveiop
standards for
behavior
appropriate for the
classroom.
Students are
responsible for
helping maintain
standards,
Behavior plans are
in place as needed,
Teacher and staff
redirect
nappropriate

5 TS B
staf¥ work with the
teacher to ensure
that classroom
procedures and
routings operate
efficienily. Lesson
plans and visnal
sehedules are
place. No obvious
toss of
instructional thme,
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mstructional time
effectively.

N

arning activities
are often rushed or
o long, and
transitions ave
rough or
confusing,
resulting in a loss
of instructional
time, Teacher has
no strategies to
assist students with
ransitions.

[t

uctional time
{s paced so that
tost students
complete learning
activities.
Transitions used to
move students inte
new activities are
generally effecti
Teacher uses
picture
eommunication
and other strategies
as teeded for
tratigitions.

ofthe
heEss0n 18
appropriate to the
activities and
enables students to
enEaEe
successiilly with
the contend.
Transitions are
smooth. Teacher
uses picture
communication
and other strategies
us heeded for
transitions.

Pacing of the
lesson 1s adjusted
as needed to
epsure the
engagement of
students in
fearning activities,
Transitions are
smooth. Teacher
uses 1 variety of
cornunication
stratepies,
including pictures,
a5 needed to assist
with tramsitions.
Students with
spectal needs
achieve at levels
hevond what they
could accomplish
independently.

fi-¢
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STANDARD 2
tnderstanding
& Organdeing
Suhject Matter
for Student

Learn

3.1 Demonstrating

knowledge of
subyject matter
content and
striderst
development

3.2 g.:m ing
curriculum to
support student
understanding of
subject matter

ractice Not
Consistent With
Steengleard
Expecitations

The teacher's
working
knowledge of
subject tatter and
student copnitive
and phyvsical
development is not
gvident. Lessons
do not adequately
support students’
learning. Working
knowledge may
not be current,

Developing
Beginning
Practice

working
lknowledpe of
subject matter and
basic principles of
student cognitive
and physical
development
reflects a single
perspective and
SUPPOFLS SOMme
student learmning,
Working
knowledge i3
wsually current.

The teacher's

Metrin
Beginning
Practice

Experienced ,
Procrice That

Exemplifies The

Standurd

The teacher’s

warking
knowledge of
subject matter and
basic principles of
student cognitive
and physical
development
incorporates
different
perspectives,
supports all
student leaning,
Working
knowiedge iy
current,

The teacher's
working
knowledge of
subject matter and
individual student
cognitive and
physical
development
Incorporates #
broad range of
perspectives,
stromgly supports
all studen
learning. Working
knowledge is
current.

core curricula is
not organized and
it rarely
demonstrates
concepts, themes,
andd skills; rarely
values different
perspectives; or
rarely supports
how content is
learned by
students.

The life skills and
core curricula is
loosely organized;
inconsistently
demonstrates
concepts, themes,
and skills without
revealing or
valuing different
perspectives; and
supports how
content iz learned
hy some students.

The life skills and
core cricula is
organized and
sequenced;
demonstrates
concepts, themes,
and skills; revenls
aned valties
different
perspectives; and
stpports and
vnderstanding of
how comtent s
learned by
students.

The life skills and
core curricula is
organived and
sequenced;
demonstrates
concepts, themes,
and skills, and the
relationships
between them. 1t
reveals and values
a broad range of
perspectives, and
is organized to
insure that conient
15 learned by

[students.
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3.3 Inter-relating
ideas and
information within
and across subject
matter argas

student
understanding
through
instructional
strategies that are
appropriate to the
subject matter,

kX IJcVulmpjnQWWWM':E‘nstmclmn‘ﬁ‘l

The teacher
presents e skills
and core cwricula
without identifying
or integrating key
concepts, 1EP
goals and
information, The
teacher does uot
relate content to
previous leamming
in order to support
sluctents’
understanding.

| The teacher

identifies some
key concepts, WEP
goals and
information within
ihe life skills and
core curriculs The
teacher attempts (o
velate content to
previous learning
without
generalizing
students’
understanding ot
appropriately
including 1EP
poals.

1 The teache

identifies and
integrates key
concepts, L&
zoals and
information within
the Tife skills and
core curriculd,
relates coutent to
students’ lives, and
UBES previous
learning to
generalize
ytudents”
understanding.

The teacher
facilitates student
leamning through
gxperiences in
which they
practice their IEP
poals. The teacher
identities and
integrates concepts
and informaiion
within and aeross
Tife skill and core
cumicuia, The
teacher relates
content o the
student’s life and
previous learting.
The teacher tses
previous learning
{0 asaist students to
generadize their
understanding, |}

strategies are not
appropriately
matched to subject
matter, Individual
Edugation Plans,
or handicapping
conditions.
Strategies do not
encowrage students
te think critically
or to generalize
their knowlaedge,

“The teacher may
use o fow
instructionat
strategies 1o
appropriately
maich subject
matter, IEP poals,
and handicapping
conditions i order
to make the
content aceessilble
to students, The
teacher may
SNCOUrage 50me
students to think
critically and 1o
generalize their
knowledge of
subject matter,

The teacher vses

appropriate
instructional
strategies to
appropriately
match subject
matter, [EP poals,
and handicapping
conditions with
content making it
aceessible to
students,
encouraging them
to think critically,
and to generalize
their knowledge of
subject maiter,

A reperloire of
instructional
strategies are vsed
tor appropriately
match subject
matter, HEP goals
and handicapping
conditions making
content accessible
o all students,
challenging them
1o think critically
and to generalize
their knowledge of
subjact matter,

]
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3.3 Using
materials,
resourees and
technologies
make subject
malter accessibie
tor students

Instruetional
materials,
resolees, and
technological
adaptations arg

either not used or

Used
inappeopriately.
Materials do not
accurately reflect
diverse
perspectives and

Instructional
materials,
regoures, and
technologicat
adaptations are
used infrequently
0 convey key life
skills information

and core concepts,

Materials may
reflect diverse
verspectives and

Instructional
materials,
resourees, and
teehnological
adaptations
support the
curricula and
promiote stedents’
generalization of
life skitle,
Materials reflect
diverse

A range of
instructionil
materialg,
resources, angd
fechnelogical are
integrated into the
cuiticula to extend
studenty”
generalization of
lile skills.
Materials reflect
diverse

students’ students’ petspectives and perspectives and
handicapping handicapping students’ stodents’
conditions, conditions, handicapping handicapping
conditions, conditions,
é-h
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BYANDARD ¢
Planming
Instruction &
Designing
Lesrning
Experiences for
All Btudents

PRACTICE NOT
CONSISTENT
witH
STANDARD
EXPECTATIONS

DEVELOPING
BECGINNING
PRACTICE

4.1 Drawing on
and valuing
students’
backgrounds,
interests, and
developmental
lzarning needs.

Instractional plans

do not match or
reflect students”
P goals,
backgrounds,
experiences,
interests, and
developmental
(cognitive and
physical) needs,
and do not support
students’ learning.

4.2 Lstabiishing
and articulating

goals for student
tearning,

Instructional goa’ls’
are not established
or do net address
students’ language,
or the inability to
speak, cognitive
and physical
development,
experience, or
home and school
expectations.
Expectations for
students are low,

Instructional plans

are partially drawn
trom information
about students”
1EP goals,
hackgrounds,
axperiences.
interests, and
developmental
{cognitive and
physical) needs to
stipport students’

| earning.

MATURING
BEGINNING
PRACTICE

EXPERIENCED
PRACTICE
THAT
EXEMPLIFIES
THE
STANIARD

fnstruct’ ml";:ﬂa.n.s
reflect students’
1EP goals,
backgrounds,
expariences,
interests, and
developmental
{cognitive and
physical} needs 10
support students’
learning.

Instructional plans
uitd on students’
TEP goals,
backgrounds,
experiences,
interests, and
developmental
{cognitive and
physical) needs to
suppott atl
students” learning,

Some frstructional
goals address
students’ language
or the inabkility to
speak, cognitive
and physical
development,

experience, and /or

home and school
expectations.
Expectations for
students are
meansistent,

Short-term and
tong-term
mstructional goals
are based on

students’ language.

ar inzhility to
speak, cognitive
and physical
development,
gxperience, and/or
home and schoot
expectations.
tixpectations for
students are
inconsistent,

Short-term and
long-term
instructional goals
are set by teacher,
student, and/or
fumily. The goals
integrate students’
language or
inability to speak,
cagnitive and
physical
development,
experience. and
home and school
expectations,
Cioals are
appropriately
challenging for all
students and
represent valuable
fearning,
Expectations for
students are
consistently high,
Goals and
obiectives are
reviewed annpuaity.

Written by Ventura CC

ertficaied Byal.
od: 11/24/09
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Breveloping
and sequencing
mstructional
activities and
materials for
student learning.

Fnstructional
activities and
materials are not
appropriate to the
students, or the
instructional goals
do not engage
students in
meaningful
learning, Activities
are not logically
sequenced. No
thought has been
siven to task
analyzing the
instractiokat
Activities.

Instractional
activities and
materials are
partially
appropriate 1o
students and the
instructional goals,
and engage some
gtuclents in
meaningful
learning. Somsa
activities are
logically
sequenced and task
analyzed within
individuoal lessons.

Instructional
activities und
materials are
approprigte to
stidents and the
instructional gouals,
make content and
gomeepts relevant
and engage most
srudents in
meaning il
learning, Activities
are logically
sequenced and task
analyred within
individugal lessons,

4.4 Designing
shori-termm and
long-term plans to
foster stadent
learning.

Individual fesgon
plans have little or
no retation 1o fong-
term fEP poals, or
unit plan has litthe
recognizable
strugture,

Long-terrn plans
have a
recopnizable
structure, althoupgh
the sequence of
individual lessons
are uneven and
only partially helps
students develop
conceptual
understanding, 1LP
eoal progress, and
iife skill
independence,

Long-term piaﬁ?{
have a coherent
structure, with
learning activities
in individual
lessons well-
sequenced 1o
promeote
understanding of
concepts, life sk
independence and
FEP progress,

| gonpepts,

Inatructional
activities and
materials are
differentiated to
reflect individual
students” interests
and developmentad
{cognitive and
physical} needs,
and engage all
students in
meaningful
learning, Activities
support the 1EP
aoals and are
fopically task
anatyzed 1o clarify
content and

SFH pﬁiﬁn
arg highly
coherent. Learning
SEQUENCES Ate
responsive to the
needs of individual
students 1EP goals,
prommote
understanding of
congepts and Jife
skill independence,

4.5 Muodifying
mstructional plang
to adiust for
student needs.

Instructional plans
are ned modified
and adaptive
devices ave not
used, in spite of
evidence that
modifications
would improve
student learning,

Modifications to
instructional plans
and adaptive
devices address
ondy superficiat
aspects of the
lesson,

Instructional plans |

are modified as
neaded to enhance
tessons. Student
tearning is based
on forrmal and
informad
assessment.

are modified as
necded and
adaprive devices
are used. Based on
formal and
informal
assessment student
progress is
monitored, Base
line data for
mdividusl student
growih 15 cottected
by teacher..

6
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STAMDARED &

Assessing
Student

1
and
communicating
learning poals for
all students

abiishing

Learning

Praciice Nov
Consistent With
Sandard
xpectations

Developing
Beginning
Practice

Maturing
Beginning
Practice

Experienced
Practice That
Exemplifics The
Stemclenred

Tew of 0o
Irectividual
Education Plan
woals (IEP) goals
are not revised
anmuatly or clearly
cormmunicated to
students or thely
familios.

3.2 Collecting and
using multiple
soyrees of
information to
assess student
learning

The teacher uses
no consistent
sourees of
information to
aysess siudent
tearning,
Assessment
strategies are used
thiat may not be
appropriate to the
stident’s learning.

IEP goals are
established to meet
school and district
expectlations. IEP
aouls are not
revised annually or
clearly
communicated to
ail students or their

families.

TP goals are

established in
relation Lo
stuclents” needs
and the curricula,
and meet the
district and state
expectations. [EP
goals are
commuonicated to
all students and

their families, and

are revised
annually.

IEP goals are
established by the
teacher, students,
ang families: are
appropriate to
student’™s needs
and the curricala:
and meet digtrict
and state
expectations. 1P
goals are
comnunicated to
all students and
their families, and
revised apnually.

e teacher
ONE OF TWO SOUFCEs
of information 1o
assess student
learning and one or
two assessment
strategics to
caleulate student
Progress,
Assessment
sirategies are
appropriate to
gludent learning.

5.3 Involving and
guiding all
stirdents in
agsessing theiy
own learning

The teacher does
ROl ancourage
students to think
about thedr own
worle, Adaptation
devices arg not
used a8 a4 means
for students to
assess their own
work,

Student reflection |

is encouraged and
puided by the
teacher during
some aetivities,
Opportunities are
provided for
students (using, us
needed,
communication
devices) o discuss
and assess thelr
oy work with
peers,

The teacher uses a
varlety of sources
to coliect
information about
stadent learning
and several
appropriate
assessment
stratezies to
calculate student
PTOEress,

Srudent reflection |

and self-
ASSESIMENt ave
meluded in most
learning activities,
The teacher
models assessment
skills and
shrategies 1o help
students
understand thew
owr work and
discuss and assess
their own work
{using, as neaded,
communication
devices) with
peers.

dyring the

The teacher uses a
varlety of sources
to collect
information about
student learning,
and a wide range
of appropriate
assessment
strategies o
cateulate student
progress, The
teacher writes
addendums {o [EP
a8 Necessary

Ungoing student
reflection and seli-
assessment are
integrated indo the
learning process.
Students
demonsivate
assessinent skills
and stratepies.
Students have
opportunities
{using, as needed,
commrunication
devices) to discuss
and assess their
own work with
peers.

GUOE
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5.4 Lising the
results of
AgKessMenis
zuide instruction

The teacher does
ol use
information about
student earning
appropriately to
plan and guide
instroction.

{ The feacher uses a
lirmpited range of
AssEsITents {0
plan lessons and
ather learning
activities. The
teachet does not
self gssess and
adjust during the
teaching episode.

Information from «
variety of
assessments i
used to plan and
modify lessons and
other learning
activities. The
teacher
occasionally seff
assesses and
adjusts during the
teaching episode in
response to student
needs and/or
hehaviors,

Information from a
variety of ongoing,
assessments ks
used to plan and
modity learning
activities, and to
suppott class and
individual student
needs and
achievement. The
teacher self
assesses and
adjusts instruction
during the teaching
gpisode in
respanse to student
needs and/or
hehavior,

5.3
Communicating
with students,
farnilies, and other
dudiences about
student progress

The 1eacher
provides some
information about
student progress to
famities, and
support persotmet,
The information
may not be
complete or clear,

The teacher
provides
information about
student progress o
families. Support
personnel, teacher,
and student meet
occasionally to
promote
understanding and
progress in TEP
goals, life skills,
and curricula.

The teacher
regularly
exchanpes
information alyowt
student progress
with famities,
Supportt personnet,
teacher and studend
meet regularly to
improve
COTTILINICALIOT
about and
ENCOUTAZE PTOLess
in 1EP goals, lite
skills, and core
curticuda.

The students and
the teacher
exchange
information about
individual progress
with families on &
daily basis using
communication
books or other
means of
information
exchange. Suppor]
personnel, teacher
and student meet
when nesded to
inprove
uaderstanding,
commmunication,
and encourage
progress in P
roals, lite skills,
and core curriculs.

-1
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STANDARD 6

Developing As

a Professional
Educator

Prociice Not
Consistent Wirh
Stemdard
Expectations

Developing
Beginning
Practice

Meuring
Beghming
Practice

Experienced
FPractice That
Excmplifies The
Stamdard

6.1 Refiecting on
teaching practice
and planning
professional
development

The teacher may
reflect on specific
problems or ureus
of concern in hiy
or her teaching
practice, but rarely
uses reflection 1o
assess growth over
time or to plan
professional
development baged
o student needs,

The teacher
reflects on some
lessons and areas
of concern in his
or her teaching
praclice, dsscsses
growth in these
areas with
agsistance, and
may use reflection
10 plan
professional
development based
on student needs,

The teacher
reflects on his or
her teaching
practice in relation
o areas of concern
and student
Progress, Assesses
growth over fime,
and may use
refiection to plan
professional
deveiopment based
on student needs.

The teacher
reflects on his or
her teaching
practice in relation
to student TEP
prograss and other
instructional poals,
aggesses growth
aver thne, and
plans professional
development based
on student needs
and personal long-
term professional
needs,

6.2 Eastablishing
professional goals
and pursuing
opportunities to
oW
professtonally

Protessional goals
are not established
to puide practice.
The teacher rarely
puesues
opportunities to
develop new
knowiedge or
skills hased on
swdent needs or
participates in
professional
comnunity,

6.3 Working with
commanities 1o
improve
professional
practice

Professional goals
are established
with assistance.
‘The teacher
prUrsLEs $0me
opportunities to
acquire new
knowledge and
skills based on
student needs and
infrequently
participates in the
protessional
community,

Professional goals
are developed and
the teacher pursues
opportunity to
acquire new
knowledge and
sxills based on
student needs and
participates in the
protessional
coOmItLEnity,

The teacher has
limired knowledge
of students’
communities
(circle of friends)
or how 1o access
them to provide
learning
experiences for
students or to
promote
collaboration with

The teacher
understancs the
ftnportance of
students’
gonmunities
{circle of friends),
bt 15 not sure how
to apply this to
benefit stiudents
and families,
provide
expériences to

The teacher values
students’
communities
(eircie of friends)
and develops
knowledge of them
to benefit students
and famities,
provide some
experiences (o
support student
learning, and

Professional goals
are extended and
the teacher
purposefully
pursues
opportunities 10
expand knowledge
angd skills based on
student needs and
participates in and
contributes to the
professionat
commyniiy,

The teacher valu
students’
communities
{circle of friends)
and paes
knowledge of them
10 benetTt students
and families,
provide students
with experiences
that support their
learning, and

the school. support learning, support promote
ar prormole coilaboration cotlaboration
collaboration with | between schoot, between school,
the school, agencies, and agencies, and
COMUNLUILY. COMmunity.

GO Clertilicated Fval,
Fevised: 1/24/09
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6.4 Working with
familics to
improve
professional
practice

The teacher may
demonstrate
raspect for
students” famibes
or their
backgrounds, but
hiag Tamited
communication
with faunilies, and
is not suee how 10
provide
opportunities for
integration,
mainstreaming, or
inclusion in the
classroom or

The teacher
respects some
stucents” famities,
imitiates
COMmMuUnIcation
and develops an
undersianding of
their diverse
backgrounds, and
may provide some
opportunities for
intepration,
mainstreaming, or
inclusion in the
¢lassroom or

school community,

The teacher
respects soine
students” famihes,
Develops positive
comnrnunication
and an
understanding of
their diverse
backgrounds, and
provides
opportunities for
integration
mainstreaming, or
inglugion in the
glassroom or

sehool commumnity.

6.3 Working w
colleagnes to

improve
professional
practice

converses with

colleagues, rarely
secks out other
sunport staftto
meet individuai
stuelent needs, and
rarely participates
in school or district
events or learning
activities.

The teaches
engages in
diatopue with
some colleagues,
seeks out support
staff to help meet
students’
individual needs,
and participates in
some school-wide
events,

The teache
engages in
dialopue with
colleagues,
collaborates with
support staff o
meel studenis’
individual needs,
and participates in
school-wide
eventy,

The teacher
respects ail
students’ families,
understands their
diverse
backprounds,
maintaing ongoing
positive
interactions, and
provides multiple
opportunities for
integration,
mainstreaming, or
inclusion in the
classroom, or
sehool community.

engages in
cialogue and
reflection with
colleagues,
colleborates with
support stafl o
meet stidents’
individual needs,
and contributes to
schoolwide
decision making,
events, and
professional
development.

6-n
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Rl

GENERAL / MILD / MODERATE / SEVERE SPECIAL EDUCATOR /

CSTP ACTIVITY TOOL KIT (FOR TEACHER)

California Standardy for the Teaching Profession

STANIIARE §:

Engaging & Supporting All Students in Learning
Use of artifacts, pictures, drawings to develop vocabulary, interest, manipulative

L]

& & & & 49 e

Use of cooperative groups
Use of 8DAIE techniques
Use of coliaborative and group presentations

Use of open-ended questions, applying subject matter to current events

Assigning of long-term research projects

Creating personal goals for learning by students

STANMNDARD 2:

Creating & Maintaining Effective Environments for Student Learning
Interest centers, extending activities, students access to materials, student work displays

L

2 & 9 5 & @

Conflict resolution activities
Cross age tutoring, Peer tutoring, sharing

Teacher and students discussion of behavior consequences

Role playing (teacher-student modeling)

Periodic review and self evaluation of activities planned-rubric discussion/self evaluation

Effective carriculum planning

WEANDARD 3

Understanding & Organizing Subject Matter for Student Learning
Posting of Visuals that relate to subject; sharing of personal experiences

-]

CGiving students clear expectations: daily objectives on board, long-term goals, check-off Hsts, ongoing

ARSCHSIMOnts

Assigning of journal writing, story problems- illustrate/write, role-play, skits
Actively engaging students; multiple modalities, group work, self evaluations

Using mampulative/bands-on activities, use of computer programs for reinforcement; Internet research,

and guest speakers

T-a
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STANDARD &
Planning Instruction & Designing Learning Experiences for all Students

]

5 @& 8 & & & & & 82 T e

Projects/Posters showing cultural diversity

Activities that meet multiple levels

Lesson Plans showing modifications/expectations for speciat populations
Agenda posted for day and/or work

Placement of progress timelines around classroom

Long term projects - research projects

Portfolios

Frequency of assessment

Yearly tesson plans

Student-created learning units

Cooperative learning groups with emphasis on students explatning lessons
Cheeking for understanding and repeating guided practice if necessary

STANDARD 5.
Assessing Student Learning

4 & 8 2 &

Semester learning plans, posted standards and standards sent home to parents
Students given knowledge of “how” the are evaluated

Portfolios, standardized tests, observations

Self-monttoring charts, grouping, teacher/student conferencing

Skill based learning

Regular progress letters to parents

BTANDARD 6:
Developing as a Professional Educator

&

Staff meeting participation, 1EPs, parent conferences, commitiees, yard duty, advising/supervising of
studerts

Self-Improvement (conlerences, classes, continuing education), extra curricular activities supervision
Evidence gathering: 1s the teacher: prepared, knowledgeable, even-tempered, punctual, respectful of
others, courteous, actively involved,; appropriately attired, well mannered; ethically bound; responsive to
constructive criticism, and mindful of the school hierarchy?

Ability to work cooperatively with individuals and in groups

7-b
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FORMAL TEACHING EVALUATION DESCRIPTION

Formal Classroom Observation Form
(In reference to Table of Contents 9a)

» This form is for use by the administrator during the contractually required yearly, formal
classroom observation. The teachers should be aware that not all Standards would be
observed during an observation, thus, not all Standards will be marked on the checklist.

CGCOE Certihcated Fval.
Ravised, TH24709
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FORMAL TEACHING EVALUATION FORM

Name: e, 120E

California Standards for the Teaching Profession

Standard 1: Engaging & Supporting All Students in Learning

Teacher Reflections Common Relflections Administrator Reflections
standard 2 Creating & Maintaining Effective Environments {or Student Learning
~ Teacher Reflections | Common Reflections Admtinistrator Reflections

B-b
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Standard 3 Understanding & Organizing Subject Matter for Student Learning

Teacher Reflections - 1

7 Administrator Reflections

T Standard 4: P

fanning Enstraction & Des

pning Learning Experiences for All Students

Teacher Reflections

Common Reflections

Administrator Reflections

CGOOE Certificated Dval,
Revised: 11724704




Standard 5: Assessing Stedent Learning

Teacher Reflections Common Reflections | Administrator Reflection

tonal Hducator

Standard 6: Developing as a Profe

Teacher Reflections Comrnon Refiections Administrator Reflection

8-d
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Commendations:

Recommendations:

RE-EMPLOYMENT RECOMMENDATIONS
o Professional Growth Plan
o Plan for Improvement Needed

Administrator Signature: ‘ Date:
Teacher Signature; Date;

Note: Signature of employee indicates the above Performance Review was discussed with the
Reviewer and does not necessarily indicate agreement on the part of the employee. If the
employee disagrees with the above review, he/she may submit a written statement to the
Department head within five (5) working days from the receipt of the review. The employee’s
statement will be attached to the performance Review and submitted 1o the employee’s personnel
file,

Employee’s Signature; Date:

PLEASE ROUTE THIS AS CONFIDENTIAL

CGOOE Certiticaed Thval,
Favisud: 11/24/00



GLENN COUNTY OFFICE OF EDUCATION
ALTERNATIVE EVALUATION PROCESS FORM
FOR TEACHERS WITH A CLEAR CREDENTIAL

Name: Date:
School: __ Number in Caseload:
Program Type: Mild/Mod Mod/Severe Severe General

SmEPEP ONE:

i3

1

Choose a Standard from the CETPs that will drive a two-year goal that will impact classroom
instruction.

Design a project resulting in a product or outcome that is justified in writing with a clear
description of the goal and process as well as an articulated connection to the CSTP that you
chose above.

B4 Meet with your Administrator for approval and to set the timeline for your goal and project by

B3 Date of Agreement

(]

sl pwy ‘
November 17 of Year One.

Date of Annoal Review: Year Oper NearTwor_
Lrate Date

STEE TWO:

-2

Teacher Initial Administrator Initial
Two-Year Goal is:

Connection 1o the following C8TP:

Action Steps for Year One:
Time Line for Year One:

Evaluation progress monitoring with Administrator at the end of Year One.

STEY TRREK:

6.

7.

8.

Teacher Initial Adwministrator Initial
Action Steps for Year Two:

Time Line for Year Two:

Evaluation with Administrator before the end of Year Two that includes submission of
product/outcomes.

8-



EVALUATION PROGRESS MONITOR PLAN
{This document is in terplate form)

YEARONE OR YHARTWO
Date Date

I Standard #
i Teacher:

Write a SeH-Retlection Summary on vour progress toward completing your project
goals and activities.

HE  Administrator Comments:
List the Commendations (What are the teacher’s strengths?) and Recommendations
(What does the teacher still need 1o work on?)

Commendations:

Recommendations:

Admunistrator’s Signature Date
Teacher Signature Date oo,

Note: Signature of emnployee indicates the above Performance Review was discussed with the Reviewer and does not
necessarily indicate agreement on the part of the employee. i the employee disagrees with the above review, he/she may
submit & written staterment to the Department head within tive (5) working days from the receipt of the review. The
empiovee’s statement will be attached o the performance Review and submitted to the employee’s personnel file.

Emplovee's Signajure: Date




NN COUNTY
. WALK-THROUGH INFORMAL CLASSROOM
OBSERVATION DESCRIPTION

Walk-Throogh Classroom OQbservation Form:
{In reference to Table of Contents 9a)

e These forms are for optional use by the evaluator {or an informal walk-
through, classroom or activity observations. These forms will provide
substantive feedback on classroom or related activities that align with
identified Standards, Not all Standards descriptors listed at the bottom of
the form will be marked during the observation. The administrator wiil
have inmediate teedback about what he/she observes working and a
possible recommendation for enhancement/encouragement.

GO Certificated Dval,
PFeviged: 13/24/09



WALK-THROUGH INFORMAL CLASSROOM OBSERVATION FORM
9-b

Teacher Date

School Time Period Grade & Subject

STANDARD I -~ Engaming and Suppovting AH Students in Learning 1.2
1-1 Connecting students” prior knowledge. life experiences, and interests with learning zoals
sing g variety of instructional stritegies and vesources 1o respond 1o students” diverse noeds
1-3 Facilitating Jearning experietces thid promote autonginy, interection. end cholee
1-4 Tngaging stodents in probliem soiving, critical thinking, and other activities that make subject matter
meaningful
1.3 Promoting sc directed, mﬂu ve Jear ning for all wtudum
STANDARD 2 - Creating and Maintaining Effective Environments for Student Learning
2.1 Creating a physical environument that engages the student
22 Establishing a climate that promotes faivness ad respect
Pramoling social development and responsibility
Fstablishing and maintaining standards for student behavio
Planining oo soplementing procedures snd rowtines thit support student leaming
Usging instrustional time effetively
Dhirects activities of clagsroom parpprofessional, aides, voluntecrs, peer Wiors
Llilizes positive behavior supporl techiignes
Encoupapes interactions wilh Iypical peers across instructional seftings
STANDARD 3 - Understanding and Orpanizing Snbject Matter for Student Learning
3-1 Demonstrating knowledee of subject matter content and student develonment
32 Owpanizing corricuium to support student™s understanding of subject matter
3-3  [nterrelating ideas and information within and across subject ratler areas
-4 Developing stedent understanding through instructional stratepies that are appropriate to the
subject malisy

k)
.

Lxper [dences for All Students ] s 3 4
tevelopmental learning

4 1 l)cal;.pmg. Icmg., an :
4-5 Muodifving instructional plam to adjust fm student ncudx
46 Develops and implements TEP goats to address studenty” individual necds
STANDARD 5 - Assessing Student Learning
5-1 Establishing and communicating tearning zoads for all students
5-2 Collegting snd using multiple sources of information 1o assess student learning
-3 In volving and guiding students i assessing their own learing
Tising results of sesessments 10 piside ingtraction and assignmients
Commmmicating with stedents. Farnilies, and other audiences about siudent progress
[evelops i HE e, pedizeruminatory agsessiment
Utifizes assessment data m develop individual Edvueation Programs (1)
3-8 Fwvaluates instruction and monitors progress of individuals with exceptional leaming needs
SETANDARD 6 - Develaping as a Professional Dducator i 2
6-1 Reflecting on tcaching practice and slanning professional development
6-2  Fstablishing protessional goals and pursuing opportunittes to grow professionally
6-3 Working with communities to improve professions! practice
_______________ G-4 Workjpng with families o improve professional practice
65 Workiop with colleagues to imprave professional practice
B-6 Assumes injtiaive and responsibilily Tor lasks and assigrments
Collaborates with genreral education classroor teachers and othar school and community personned to integrate
mstructional envivenmemis

l pholds h][_,h standards of competene s sound judgment 1 ibe praclice of the

profession

snd integrity and

Evidence of Standards During Observation (Use back of form 1o docament)

Qb



PLAN FOR IMPROVEMENT

Directions: any employee who has areas needing improvement or which are unsatisfactory must
develop a Plan for Improvement with the employee’s administeator, The administrator lists the areas
needing improvement and both the admimistrator and employee agree on the plan.

Employee’s Name: Dater .

Position: _

Admimistrator Name: Date:
Title:
1. Which standards and/or sub-standards of the California Standards for the Teaching
Profession have been identified as areas that need improvement?
2. The Employee agrees to: By Date:
3. The Administrator agrees to; By Date:
Employee’s Signature Pate Administrator Signature Date

GCOR CertHicated Fval,
Revised: 11424409



s Ty PROFESSIONAL GROWTH PLAN

Position: Primary Administrator

Advisory Evaluator

roal/goals:

Objectives:

Department Director

OO Cortifioated Eval.
Reviged: 11/24/09
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GLENN COUNTY OFFICE OF EDUCATION GUIDE
FOR EVALUATION OF CERTIFICATED PERSONNEL

BASIS OF EVALUATION

The following documents are used as the basis for evaluation:

1. Sections 44660-44664 of the Education Code

2. The standards of expected student achievement (CA State Curriculum
Standards)

3. Standards listed in the self-evaluation form (i.¢. rubrics CSTPs and
CEC’s)

4. Job Deseriptions

3, California Standards for the Teaching Profession (CSTP's)

6, The individual objectives as mutually established by the teacher and the
evaluator,

PHILOSOPHY OF EVALUATION

It i3 the philosophy of the Glenn County Office of Education that the principle
purpose of evaluation should be to contribute to the professional growth and
development of staff, It is understood that while the instraments of evaluation
have the intens of being objective, the process of evaluation intself is a
subjective process. Individuals involved in the implementation of the
evaluation program are exchanging perceptions and personal points of view,
and hence, should approach their task with empathy and an understanding of
the imperfection of such endeavors. Evaluation procedures effected on these
premises can, hopefuolly, be used successtully for the improvement of
instruction and to encourage individual self-growth and development in the
performance of assignment.

PURPOSES GF EVALUATION

The evaluation procedures have the following purpose:

To comply with the requirements of state law.

2. To upgrade the quality of instructional services provided for the students.

3. Todentity and recognize outstanding, professional performance of
individual staff members.

4. To identify areas of weakness in the performance of individual staff

members so that proper procedures of assistance can be designed 1o

support them to become more effective in the performance of thetr

assigned duties.

To identify staff members whose services are unsatisfactory.

amal
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EVALUATION PROCEDURES

[

Frequency of Evaluation- Evaluanon and assessment of the performance
of each certificated staff member shall be on a continuing basis, at least
once each school year for Preliminary Credential holders, and at least
every three years for Clear Credential holders. Any certificated stalf may
be evaluated more frequently if the need for such evaluation 15 deemed to
exist by the administrator. In the case of any employee who has served
longer than three vears with the office and has received an unsatistactory
evaluation, the office shall annually evaluate the teacher until a positive
gvaluation is achieved or employment 15 terminated.

In ion of b ion P - All annual evaluations shall
commence with an Initial Evaluation Conference Agreement between the
teacher and the administrator. The pre-evaluation conference shall include
a4 discussion about the California Standards for the Teaching Profession
(CSTPs) and the esiablishment of performance goals and activities. The
teacher will complete the Self Evafuation Tool and review the CSTP
Rubrics. Through the discussion with the admimstrator, the teacher will
identify two CSTP standards (one of the standards must be {rom the CSTP
Standard Six) and develop goals and activities as well as a plan to progress
on sald goals/activities. This conference between the teacher and
administrator shall be completed according to the Evaluvation Time Line,
Formal Observation Teacher Toel Kit :To prepare the tesson tor the

formal observation the teacher has the following teacher tools available:

[ The CSTP Seif-Evaluation Tool

@ The CSTP Rubrics for:
a.) General Educators and Mild/Moderate Special Educators
b Moderate/Severe Special Educators

© General Educators and Mild/Moderate/Severe Educators
CRTE Activity Tool Kit

Evaluation Conference: The teacher will complete the Formal Teaching
Evaluation Form and self-reflect in all areas of the C8TPs, before the
Final Evaluation Conference. The administrator will also complete the
Formal Teaching Evaluation Form and reflect on all observation notes
and CSTP Rubrics, before the Final Evaluation Conference. Atthe
evaluation conference the administrator and teacher will share and discuss
all reflections and review the admiaistrator’s recommendations and
commendations, and develop a Professional Growth Plan.

Any evaluation which containg an ungatisfactory rating or standard not
consistent with CSTP standard expectations shall, as determined necessary
by the Director of Special Hducation and/or designee, participate in a Plan
For Improvement.
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5. Teacher Response- The teacher may respond following any cvaluation
conference. The teacher may submit a written statement to the Human
Resources Department Chair, within 5 working days from the receipt of
the evaluation review. In the response, the teacher may list any comments
deemed desirable and/or take any exceptions to viewpoints discussed
during the evaluation conference. Responses can inclade both nepative
and positive comments.

6. Signing and Distribution_of Reports- The teacher and the administrator
shall jointly sign all evaluation forms. The original copy of all evaluation
forms and reports arc to be deposited in the employee’s persommel file
within 10 days of the final conference. A copy of all forms will be given
to the staft member.

Definitions of Terms

Administrator/Evalvator- Holder of Level T or 2 Adiministrative Credential or
a Program Specialist who co-evaluates with an Admimistrative Credential
Holder,

Evaluatee- Teacher/Staff person who is being evaluated,

Fvaluation Time Line
Preliminary Credential Holders

Procedure Time Limit
1. Initial conference agreement inchuding on or before
CSTP Sebf-Evaluation Tool & CSTP Rubrics MNovember irst
2. Observatiops: Watk-Through On or before
and Formal Observation Jamary 25t
3. Final BEvaluation Conference On or within 10
Regarding CSTP Rubrics, Administrators’ days of the
Observation Notes & Teacher observation

melf-Reflection.
Fvatuation to be placed in personnel file.

4. Prof Growth Plan or Work Improvement Plan

5. Teacher response If s0 desired,
within 5 working
days of the Final
Conference

Clear Credential Holders

Clear Credential Holders may choose to use the process and time line

above, OR may determine a goal and design a project (to be approved by

the administrator) by November 1% of the evaluation vear. The administrator

and the teacher will develop a mutually-agreed upon 2-vear time line

to complete the project,
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VIl Evaluation of Standards-Aligned Instruction
The followmg will take each standard and pose relevant questions teachers
should consider in planning instruction, Observable classroom activities will
also be suggested as an indication of what a teacher might do and what an
administrator might see as evidence that the Standard is being addressed. 1t is
important to note that these are only suggestions and are, by no means,
intended to prescribe or limit instructional practice. Good teaching 1% an
evolving process as described in the Leamning to Teach Continuum. A process
that is strengthened by trial and error. experimentation and successiul
experience.

Standards One through Five are typically observable n clagsroom settings.
Please note that Standard Six has to do with developing as a professional
cducator and, as such, will require observation and evaluation outside the
regular classroom environment.

STANDARD ONE:

I. How can teachers help students connect previousty acquired knowledge with new
material?
How can teachers help students connect classroom nstruction to their own
experience and cultural heritage?
How can teachers facilitate autonomy, group interaction, and choice in learring?
How can teachers engage students in critical thinking and problem solving?
How can teachers assist students in directing their own learning?

12
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Observable Activities:
*Open lessons with interest-catching manipulatives to capture attention
*Building on student comments/questions to extend understanding
*Spontaneous changes in lesson plans based on student interest and questions
*Appropriate cooperative learning assipniments
* Assigning roles for panels or individual characterizations
*Agstgning long term regearch projects
*Lising consistent open-ended questioning
*Assigning individual oral reports
“Using technology 1o encourage inguiry
*Speaking clearly and using vocabulary accessible 1o all students
*Building lessons around unexpected events
*tincouraging multiple approaches and solutions in problem solving
*Encouraging students to analyze and describe their own learning processes
and progress
*Facilitating strategies for accessing knowledge and information
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STANDARD TWO:
Creating and Maintamning Effective Environments for Student Learning

How can teachers create a physical environment that engages all students?
How can teachers establish a climate that promotes fairness and respect?

How can teachers promote positive soctal development and group responsibility?
How can teachers establish and maintain student behavior standards that are
consistent with school and district standards?

5. How can teachers plan and implement classroom procedures that support student
lemming?
6. How can teachers use instructional time most effectively?

L
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(Observable Activities:
*Classroom arranged for positive interaction
*Accommodation of arrangements for individual and group learning
*Facilitation of student access to materials and technology
*An environment that reflects the subject (8) being taught
*Safe and clean classroom
*Important safety information displaved
* Assistance for students to become sensitive to others’ differences
*Modeling of fairness, equity, and respect
*Inappropriate behavior is responded o in a fair and equitable way
*Students are encouraged to take risks and to be creative
*Contributions of all students are acknowledged and supporied
*Students are encouraged to accept and respect divergent points of view
*Development of self esteamn is facilitated
*Oypportunities for leadership are created
*Student behavior expectations are posted and reviewed
*Contlict resolution among students 15 facilitated
*Rules are enforced fairly and congistently
*Activities are paced for maximum student enpagement
* Adequate time for students to complete activities is provided
*Materials and equipment are prepared in advance
*Even transitions between learning activities are provided
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STANDARD THREE:
tnderstanding and Organizing Subject Matter for Student Learming

1. How can leachers demonsirate knowledge of subject matter and student
development?

2. How can teachers organize the curricubum to ensure student understanding?

3. How can teachers interrelate ideas and information across and within subject
areas?

4. How can leachers develop student understanding through appropriate tnstructional
stralegies?

5. How can teachers use materials, resources, and technologies to make subject
matter accessible to students?

Observable Activities
*Identifiable key concepts, relationships and underlying themes 1n a subject matter
*Subject matier knowledge is kept current
*Butlding of the understanding of student cognitive and linguistic development
*Curricuiwm that is organized and sequenced to increase student learning
*Subject matier has been organized 1o reveal and value cultural perspectives
*Subject/grade level expectations and frameworks have been incorporated in the
organization of subject matter
*Rey concepts are identified and integrated across subject matter arcas
*A variety of mstructional stratepies are being used
#Students are challenged to think critically
*Fechnology 1s being utilized to convey key subject matler concepts

STANDARD FOUR:
Planning Instruction and Designing Leaming Experiences for Al Students

1. How can teachers draw on and value students” backgrounds, interests and

developmental learning needs?

How can teachers establish and articulate goals for student learming?

3. How can teachers develop and sequence instructional activities and matenals for
student leamning?

4. How can teachers design short-term and leng-term plans to foster student
learning?

3. How can teachers modify instructional plans to adjust for student needs?

oo

Observable Activities:
*Students’ past knowledge and experience incorporated in lesson planning,
#Student diversity incorporated in to lesson and activity planning
*Teacher knowledge of physical, social, and emotional development utilized in
tesson planning
*High expectations are established for student leaming
*Subject matter is sequenced to enable students 10 see connections and relationships
across curricular arcas.
e,



*Instructional time is organized to enable learning, review, and assessment

*Instructional plans are revised based on formal and informal assessment

*"Emergency lesson plans that are current and easily understood have been
prepared {or substitute teachers

STANDARD FIVE:
Assessing Student Learning

I. How will teachers establish and communicate learning goals for all studenis?

2. How will teachers collect and use multiple sources of information o assess
student learning?

How will teachers involve and guide all students in assessing their own [eaming?
How will teachers use the results of assessments to guide instroction?

How will teachers communicate with students, familics, and other stakcholders
about student progress?

L o el

Observable Activities:

*Pistrict and State stapdards, frameworks, and other sources are used as guides in
developing student learning goals

¥Students and fannilies are involved in goal planning as appropriate

*1.earning goals are appropriate to language development and acquisition, as
well as other special needs

*A variety of assessments are used in deternnining what students are able to do
* Agsessment fools support student fearning

*(rrades are based on multiple sowees of information

*Crading policies are fairly and equitably applied

*Tools and guidelines that help students assess their own work have been

developed
*Opportunities for students 1o engage in peer discussion of their work are
provided

*Informal assessments are used to adjust instruction while teaching

* Assessment data 15 used to plan more effective ways of teaching subject
matter

*Assessment data is used to meet individual student needs

*Regular feedback 1s provided to students about their learning progress

*Regular communication with families about therr student’s progress is
initiated



STANDARIE STX:
Developing As a Professional BEducator

1. How can teachers reflect on teaching practice and plan professional development?
2. How can teachers establish professional goals and pursue opportunities to grow
professionaliy?

How can teachers work with communities to improve professional practice?”

How can teachers work with families to improve professional practice?

How can teachers work with colleagues to improve teaching and learning?

L e L

Observable Activities

*Leaming about teaching happens while interacting with and observing students

*Instructional successes and challenges are reflected upon to move practice
forward

*Professional development plans that are based on reflection and analysis

*Opporturaties for professional development are sought after

*An attitude of lfelong learning is apparent

*Current knowledge of instructional strategies and technology are expanded

*The students’ community and its role in student learning is valued and respected
by the teacher

*Collaboration between famitlies, community, and the school is promoted

*Local community resources are sought out and used to support student learning

*An understanding of student families has been developed

*Positive interactions between the school and community is promoted

*Families are encowraged to participate in classroom and school activities

*Opportunities to collaborate with colleagues are created

*Participation in school-wide decisions

*Cotlaboration with ali relevant members of the school community to support
student success

*Observations of colleagues are used to improve teaching

*Communication with students, families, and school personnel is conducted in a
professional and effective manner

* Appropriate supervision and direction for paraprofessionals, student aides,
stident teachers and volunteer is provided

*Participation in school committees to review and revise curricutum

*Facilitation of support, as appropriate, to maintain 4 balance of personal and
professional responsibility



